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Abstract
In the last two decades, the issue of ethical management has become a constant preoccupation in various institutions,
organisations or highly professionalized occupations, as an adaptive response to the requirements of a democratic society. In
the teaching profession, ethic regulations are sporadic, dispersed in various normative acts, laws, regulations, standards,
internal norms, with no unity or consistence. Our study aims to argue for the idea of the necessity of unifying the requirements
of professional ethics in the teaching profession, through a coherent, structured and articulate programme at a national level.
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1. Introduction
Nowadays the high professionalisation of an occupation is no longer possible without an efficient ethical
management. Among the elements of the ethical management system are to be found deontological codes,
disciplinary procedure codes, commissions of professional deontology and ethics, textbooks of good practices in
the field, etc. All these instruments aim at structuring convictions, attitudes and moral behaviours within the
profession and to gradually build a professional culture with a high standard of competence, as moral competence
is an intrinsic part of it. These efforts have intensified especially in the economic field, after companies with huge
business turnovers have lost billions of dollars as a consequence of unethical practices. Similar mechanisms of
ethical management are used in other fields of high professionalism, such as doctors, psychologists, social
workers, magistrates, etc.
In the case of the teaching profession, implementing such mechanisms is only at its starting point, some of the
tools of ethical management being implemented in a shy, non-unitary, desiderative and mainly formal manner.
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The essential questions representing the starting point of our study are the following: Are such ethical
instruments suitable to the teaching profession as well? Are they necessary? What could be the benefit of
implementing them?
2. The nature of the teaching profession
In order to answer the question if and how the teaching profession can subscribe to this ample movement of
deontological normativisation, we must start from the nature of this profession.
Unlike other professions, the teacher has a double status: s/he is not only a moral agent, but at the same time
also a moral trainer [2]. As a moral agent, the teacher, the same way as the doctor, the psychologist or the
magistrate, must have an impeccable behaviour ethically speaking, must be honest, fair, unbiased, integer, and
must demonstrate professional responsibility. As a trainer, the teacher acts explicitly, through the values and
objectives pursued, to the formation of the pupil’s character, aiming at the methodical inoculation of moral
virtues, such as the need for justice, fairness, responsibility, courage, kindness, patience, self-discipline,
compassion, respecting the other etc. [3]. At the same time, building the pupil’s character also implies an implicit
aspect, through the moral model which the teacher proposes through his own behaviour. Any of the teacher’s
actions has explicit or implicit ethical implications, the ethical issues penetrating every aspect of school life. As a
result, through the two subsuming roles of the teacher, that of agent and that of moral trainer, the teaching
profession appears as one charged with ethical meaning. It is somewhat curious that in such a profession, the
ethical management is lacking, with no structural consistency and no unitary vision.
3. The requirements of contemporary society
Another consistent argument in favour of the need for greater attention paid to the issue of the ethical
management in education is based on the realities of the world we live in. More and more specialists complain
about an erosion of the system of values of the postmodern society. There is talk about a moral crisis of today’s
world, an education crisis, a family crisis, a school crisis. What is obvious is the fact that these ‘crises’ cannot be
disjunctive. The fall of the traditional values of the family and the school crisis are correlated with what happens
in society. Epistemologically speaking, it is impossible to isolate variables to say where the vicious circle begins.
School mirrors social reality, but it is also partly responsible for what can be seen in this mirror, and so is the
contemporary family.
If in the dynamics of the contemporary family one can hardly interfere, as it is the space of intimacy and the
freedom of individual options, the vicious circle can be broken only through the school’s effort. Without the
illusion that school could reform society and having the rational conviction that the relation school-society is
reversible, we can hope that in this educational territory lucid action can be taken in order to diminish the circular
effects, through a better ethical management. Even though there are no magical solutions in the moral field, we
feel that school, through internal restructuring, can irrigate the structure of the social tissue with a better quality
blood, which would vitalise the entire social body.
4. Coordination through unitary educational policies
Given the importance of the matter, the ethical management of the teaching profession is not only a
responsibility of the school organisation, which falls under the headmaster’s duties, but is one co-substantial to an
educational policy. The issuing of unitary normative acts, the structure and the mechanisms of initial and
continuous training of teachers, the implementing and monitoring of the in-keeping of professional standards
transcend the authority of a certain school institution. They respond to national ministries, which are responsible
with the system of education. What is more, nowadays there is talk of an educational policy at the level of the
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European Union, and even of an international Charta of school partnership in the 2020s [3]. Among the ‘strong
axes of the educational policy’ stated by UNESCO there is also the axis of the deontology of education in which
the formulation of an international code is requested. In accordance with these current preoccupations, the
national authority, through a consultative dialogue with all the factors involved (The Institute of Sciences of
Education, The Departments for Teacher Training, teachers associations, syndicates, parents or pupils
associations) has the duty to elaborate a unitary, consistent project, with clear aims and objectives of the ethical
management of the educational environment on medium and long term basis.
5. Normative instruments. The deontological code of the teaching profession.
The first step towards the restructuring of the ethical management of the teaching profession is the elaboration
of a deontological code of the profession. The deontological code represents the common axiological referential
of the members of the profession, which, being structured on education’s axiom, ‘the student’s higher interest’,
states the professional principles, values, norms and standards. Such a code is meant to guide the actions of
teachers in moral matters, stating the pattern of desirable behaviour, insuring a securing framework, of order and
predictability in the professional conduct, necessary for both teachers and beneficiaries of the educational act.
The major significance of any code lies in the appeal to the moral dimension of the profession. To adhere to a
profession means to adhere to a pattern of behaviour stipulated in a professional code. With or without an explicit
oath, committing to a certain profession also implies a behavioural commitment. The code would normatively
formalise, unify and articulate various regulations dissipated in numerous normative acts, law, status, standards,
regulations, under the authority of some professional virtues and principles underlying the role of teacher. The
deontological rigours should aim at the important segments of the professional activity, from values and norms
manifest in finalities and contents, to the demands of the activities of teaching and evaluation, to the pedagogical
relationships with the pupils, parents, peers, to the pedagogical research and professional conduct. This way, the
code can also be understood as a “product of training” [4], contributing to the socialisation of the new members
of the profession and the improvement of the current ones [5].
The deontological code would be but a declarative and desiderative document, if it were not accompanied by a
Code of disciplinary procedure, which would regulate the penalties for normative violations, their hierarchy, the
procedures for the evaluation and trial of deflections, the sanctioning manners, the procedures for dispute, the
sanctioning committees etc. Professional justice requires this.
6. Formative instruments
The two instruments of ethical management mentioned in the previous paragraph are normative-procedural
and sanctioning. They must be the starting point of training, as they indicate what is expected from us, teachers,
what it is that we must do and what happens if we do not do what is naturally expected of us. The code only tells
us what, not how we must do. Therefore, various activities of initiation and improvement are necessary, of initial
and continuing education, trainings, workshops, symposiums, conferences and other such activities.
The meta-studies done so far do not indicate the existence of a certain relation between the attendance of
ethical training courses and the moral behaviour of the trainee [6]. Nevertheless, this fact is not significant.
Epistemologically speaking, to prove and to disprove are completely distinct issues. But even if we
hypothetically accepted the fact that a connection between those particular variables was ruled out, the
uselessness of such classes for a teacher would not incur from it. The main aim of these courses is not to reform
the future teacher’s character. It would be naïve to claim that through a few training courses we build someone’s
character. The challenge of these courses is first and foremost a cognitive one, as the focus is on the formation of
competences to deal with complex ethical situations, the development of ethical sensitivity, of the capacities to
achieve moral judgement or reasoning, of persuasion and negotiation abilities in matters of ethics [7]. Through
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critical reflexivity on the fundamental values of the profession, through clarifying discussions, through the
anticipation of the difficulties of decision, through the dissection of ethical dilemmas and through the analytical
assessment of alternatives of overcoming, the future teacher is also placed in the dimension of the moral trainer.
That the system of training teachers, both the one in Romania, and the one in other states, is insensitive to the
ethic issue is proved by the analysis of the training curriculum. In Romania, at least, neither in the initial
education curriculum (Level I), nor in the advanced education one (Level II) is there a discipline of study, be it
optional, connected to professional ethics and deontology. It can be argued that although there are no explicit
courses, the matters of ethics are implicitly present in the other subject matters of the pedagogical module. There
are of course professional standards and certain regulations, but there is no unitary professional code. We should
at this point go over the entire argument, but we shall not. Suffice it to say we cannot stress enough the point of a
professional deontology course for the training of teachers.
Firstly, in such a course, future teachers might understand the way the two dimensions of professional
competence complete each other: the technical competence and the ethical competence. For some researchers of
the topic [8], ethical qualities are the basis of technical competence. To put it simply, in the end the main question
is about the purposes of education: what do we wish to form, a technician or a moral personality? The answer
which should incur is the following: a moral personality with competences in a professional field. If we accept
this statement, we must also accept the fact that teaching any discipline involves not only a cognitive
performance, but also an ethical one, through the set of values it explicitly operates with, or through the implicit
curriculum.
Secondly, a discipline on the ethics and the deontology of the profession might facilitate the assimilation of
the professional paradigm under the ethical dimension, by knowing the principles and values which govern the
teaching profession, of the norms which regulate the way to relate to students, their parents, peers, and local and
institutional authorities. It would fall on such a course to analyse the difficulties of decision, the dilemmas of
professional practice. Thus reflective critical space [9] would open on moral values in the teaching practice.
Although we have advanced possible objectives for a deontology of the teaching professions, we do not claim
that things are simple and univocal. Education does not yet possess a unitary ethical language [10]. To have a
look only at the Romanian literature of this field, here is some conceptual probing: some authors speak of
pedagogical deontology or the deontology of education, others of didactic deontology or the teacher’s
deontology, while others speak of the profession’s deontology or professional deontics. More analytically, we
also speak of a deontology of the curriculum, of evaluation and relation etc. [11]. The existence of this conceptual
diversity denotes the existence of a constant preoccupation among specialists for the deontological issue in
education.
7. Instruments of monitoring and calibration
Seeking the enactment of normative requirements, the monitoring of activity concerning ethical behaviours,
the evaluation and solving of incurring problems, the identification of corrective and ameliorative measures are
the duty of Commissions of ethics and deontology, placed at various hierarchical levels. These commissions
periodically perform the ethical audit, solve the notifications regarding disciplinary digressions, the litigations
with third parties, do studies and empirical researches to diagnose and identify the difficulties of ethical decision,
suggest normative, organisational and procedural improvements. These commissions must be conceived in such a
way so that their main task is to form and guide, and only secondarily observe and sanction. As a result, the
organisation of activities of continuing education on problems of professional ethics, by various means, falls to
these commissions.
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Conclusions
To the question What are the instruments which form and regulate the ethical conduct in your profession?, any
Romanian young psychologist can answer immediately, by indicating the professional deontology and ethics
courses from the initial curriculum, the deontological code of the profession, the disciplinary procedure code, the
decisions of the ethic and deontology commission, the trainings on ethical issues, the textbooks of good practice,
the supervisor’s counselling etc. He knows the stages of ethical decision and what steps to take in a dilemmatic
situation. A doctor would add the professional oath to all these. The teacher unfortunately cannot offer a clear
and unequivocal answer. He would indicate a series of documents or separate learning opportunities. Our study,
while outlining the distinct status of the ethic in the teacher’s activity, has aimed to argue for the necessity of
forming a unitary and coherent pack of tools, centred on the ethical dimension of the teaching profession. And it
has done so not purely to be able to give a simple and straight answer to a certain question, but to ethically
reconfigure the teaching profession.
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